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ABSTRACT

Buddhist education aims at a personality transftiomainto a highest form of humanity through ethica
intellectual and spiritual perfection. These thfaeulties of perfection of human life undoubtedéad a man through
mundane happiness to supra mundane happiness, wehitte highest achievement we all are equally itogpkior.
Therefore, the Buddhist education is grounded enptiimary psychological need of all living beingsat is to say as the
Buddha pointed out “sukhaina hi sats dukkha patikila”. All living beings like happiness and they digikinhappiness.
Education is seen or expected to shape the chamitte society. And yet, it finds itself in a sitigm where it tries to
respond to or adapting the changes that take platiee society. This paper attempts to discuss oddBist teaching
methods in ancient India.. The paper also highdigiite important role played by the Buddhist monasein the

development of education in India as well as ofk&an countries.
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Nalanda University
INTRODUCTION

The most important contribution of ancient Indiat mamly for India but also for the world is in theelfl of
education. It may also be remembered that educ&iomt an abstract term. It is manifested in thiucal economic,
individual, philosophical, scientific, social angistual advancement. In other words, educationthe means for
developing the mind for the betterment of the imdlal and society. Seen from this perspective filewing views of

great scholars and thinkers deserve mention.

Albert Einstein: “We owe a lot to the Indians who taught us howdart without which no worthwhile scientific

discovery could have made.”

Mark Twain, an American Writer: “India is the cradle of the human race. Most valeadnd the most

instructive materials in the history of man areswred up in India only.”

In India during the time of Buddha, there was aaladiscrimination in the society. This discrimiimat was
according to profession of man, and according tthbin the society there were four division of n@rwhom Brahman
was superior. Brahmanism dominated the societyestablished their supremacy in the country. Thggyen rights for
religious training and education. But other catggoir people deprived of their religious and edumadi rights. At that
time there were 62 heretical doctrines in existeane priesthood got upper hand. In this backgraurgligious revolution
started in ancient India in 600 B.C. and a new ritoetor system developed which is called Buddhisttdne or Buddhist
philosophy. It is to be said that on the foundatiddBuddhism a new and special Education Systegira@ied in ancient
India. Buddhism made a tremendous movement whiapepl a valuable role in the development of Edunafigstem in

ancient India or ancient Buddhist world. It is wietlown that with the rise of Buddhism in India thetawned the golden
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age of India’s culture and civilisation. There waogress in all aspects of Indian civilisation undee impact of

Buddhism. There arose many centres of learning lwitiid not exist before.

Once, the Buddha said that he always respectsothh-bearer of the people (Uidharo manusanam niccam
apacito mag). As Buddhists, we are fortunate enough to beiiedpy this precious treasure of the Dhamma. Sdhave
to take every possible step to make it shine sbthgawhole world gets the benefit of the Dhamma.wle all know the
most affective and effective way to convey the ragesof the Buddha to the world is the method ottatian. According
to the canonical reference, “it is the miraclerdtiuction” (anugsani gtihariya), which the Buddha adopted to propagate
his teachings. The Buddha is known as the greahégdor both gods and men (Sattlevamanugsam), as his method
of education was so effective, that the people atrah over India became his followers within thet§-five years of his
teaching career. As Buddhists, we have the honolaim that the longest, unbroken history of ediecais maintained by
Buddhists. Education of the Dhamma, started byBilnédha for over two and a half millennium ago, baen successfully
carried out by his disciples until today; inspiringllions of people, especially in the eastern mdrthe world, in their
religious, cultural, social, political, economicahd intellectual activities. Buddhism is not sonireg esoteric and mystic.
It has nothing to hide as the Buddha says “the roaeeelaborates it, the more it shines” (vivatoivaocati). Upanishadic
teachers prior to and during the time of the Buddiieared their teachings only with their belovedssand preferred
pupils in privacy. That is why Upanishads are kndwnthat name. On the contrary, the Buddha immeljiafter his
enlightenment figured out the way to share hisitsir experience with the world. Ariyapariyesanétauwhich reveals the
noble quest of the Buddha, tells us how he thotmlvnpart his doctrine to the world for the welfaemany. There, the
Buddha adopted a very powerful method of educatimown as gradual method (paya desaa), as he understood the
different inclinations of the people. The teachingthod introduced by the Buddha to the field ofaadion is still highly

utilized in the system of modern education.

The Buddha first started his teaching career wangdrom house to house, village to village anéetrto street.
Then he founded his centers of educations in theasteries such as Veludmama in Rijagaha, Jetavarama, and
Publarama in Savatthi. It was the starting point of moitastiucation in the history of education. While Bwddha was
the master in all these monastic institutions,gneat disciples such agr$utta, Moggalina, Anuruddha, MahKacana
and so on immensely contributed to bring forthteEching in many different ways with their unsugeas knowledge of
the Dhamma. It is evident from the canonical refees that most of the analytical discourses ofdleon such as
Sammaditthi, Saccavibhanga and Btovibhanga were delivered by the great disciplethefBuddha. Sometimes, when
the Buddha left half through his lessons, for see@son, one of his disciples came forward to coteflee remaining part
of the lesson. The Madhupindika sutta of Majjhinikeaya is a collaborated lesson of the Buddha and #eekable Maha
Kacana.

There were many disciples of the Buddha who dewslogifferent skills in the fields of Dhamma duethe
monastic education during the time of the Buddha. 8&in find canonical references to such competemks) such as
Dhamma-dhas, Vinaya-dhats, Matika-dhass, Dhamma-kathis, Vicita-blanakas, and so on. These monks, who were
competent in the different fields of the Dhammantowed to preserve and propagate the teachingeoBuiddha by way
of monastic education, even after the passing avalye Buddha. Teaching of the Dhamma became #itnaal heritage
of the monks. Teacher-pupil lineage of the monks ¢entributed much for the development of Buddhistature in
different directions. Thanks to their efforts, tgdae are fortunate enough to possess a wide rahBeduhist literature
comprising the canon, pre-commentarial literatttemmentaries, sub-commentaries, manuals etc. Th®ryi of

Buddhism records a wide variety of Buddhist schowlsich presented different interpretations of thachings of the
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Buddha during the time in between the passing a@fathe Buddha and the third Buddhist Council. ThBseldhist
schools of the interpretation of Buddhist thougbt doubt emerged from the different Buddhist edocet institutes
headed by the Buddhist scholars who held diffeveaws on Buddhism.

AIMS OF BUDDHIST EDUCATION

The goal of Buddha'’s teaching-the goal of Buddkidtication is to attain wisdom. In Sanskrit, theglzage of
ancient India, the Buddhist wisdom was caled\nuttara-Samyak-Sambhodi meaning the perfect utérmasdom. The
Buddha taught us that the main objective of ouctiza or cultivation was to achieve this ultimatissdom. The Buddha
further taught us that everyone has the potertgiakalize this state of ultimate wisdom, as it fisimtrinsic part of our
nature, not something one obtains externally. Thief@im of Buddhist education was all round depetent of child’s
personality. This included his physical , mentairah and intellectual development. The aim of BudtlRducation is to
make a free man, a wise, intelligent, moral, navlerit & secular man. Students became judicious,amisty logical and

free from superstitious. Students became free fyoend, lust and ignorance.

Buddhist Education was wide open and availableh® pgeople of all walks of life. The principal gaaf the
Buddhist Education is to change an unwise to wisast to priest. The Buddhist education system ciimb@egaining our
intrinsic nature. it also teaches absolute equalltich stemmed from Buddha's recognition that afiteent beings possess
this innate wisdom and nature. Buddha's teachirgshes to realize that innate, perfect ,ultimatedsim .With wisdom,
we can then solve all our problems and turn suffeinto happiness. In the Buddhist era, religiors \gaven top priority
and education was imparted through it. The chief @i education was propagation of religion and loation of religious
feelings and education served as a mean to ackedvation or nirvana. Preparation for life, theraswa provision for
imparting wordily and practical knowledge along lwitligious education so that when the studentsredtnormal life

they may be able to earn their livelihood.
THE NATURE OF MASS EDUCATION

In the early period Buddhist Education was limitedhin the monasteries and only for the memberghef
monastery. But later on it was open to all, everplaople got scope to have education in thoseutistis. In modern days
Buddhist Education became wide open and embracepleef all walks of life. The aim of Buddhist Eduion is to
change an unwise to wise, beast hood to Buddha. laatthist Education made revolutionary changéésociety. The
Buddhists in the world first made Education operalto Students irrespective of caste, creed, mtigiot opportunity to
have education which was denied by the superi@sdlathe society. In India also, in Vedic Educadiioschools students

from lower classes were refused to get admission.

The monasteries or Buddha Vihars were the chiefresrof learning and only the Budhist monks couéd b
admitted to them for education. Thus there waslaaned arrangement for mass education as suchgdilminperiod. It
form this position it would be wrong to construbattthe Buddhist monks were unmindful of the edocadf the people
in general. So at the time of begging alms the maméed to remove the religious doubts of the petpleugh their
interesting conversation or short and alp lectufésis the people in general received moral andiocels education from

the monks.
WOMEN EDUCATION

Women education during Buddhist period was abigelst ebb, as the women folk were despised inghsesthat

Lord Buddha had regarded them as the source evdll. So he had advised during his life time moatimit women in
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monasteries.but after some time due to the insistef his dear pupil Anand, Buddha had permittedua®00 women
along with his step mother for admission in thearghwith many restriction and reservations. Wheddbist monasteries
had developed into colleges of international refiata women did not receive any education becadsthair early
marriages. In the early history of Buddhism, howethe permission was given to women to enter tleroand gave a
fairly good impetus to female education, especiallyaristocratic and commercial sections of sociégrge number of
ladies from these circles joined the order and imechfe-long students of religion and philosophyeir example must
have given an indirect encouragement to the spoéastiucation among lay women as well. Besides this,rules of
admission of women in Sangha were hard enough. years of probation was fixed for women-monks foeitth
permanent membership .Strict rules were enforcedvéamen monks. . The women monks were not allowech¢et any
male monk in loneliness and their residence wamged separately at a distant place. They wergineh any permanent
post in the sangha. Some monk could give her gelgjinstruction twice a month in the presence afttzar monk. The
assent of the whole Sangha was also consideredtieds®loreover, they had to live separately, amelytwere instructed
by a special monk twice in a month. They could lha@ lonely with the teacher too. Buddhist Sanghd bjiven attention
to the cultural development and social uplift o thomen. Mostly women entered the Sangha out of katerest and
deep religious feelings. Some had also joined gebrid of the troubles of the worldly affairs. ftg Bhikshunis did not
like to maintain inferior position, so they natlyalvere more interested in the studies leading pida. Though, Buddhist
literature does not speak much of the system ottheation of Bhikshunis, yet there are some rafare of new comer
Bhikshunis and taking charge of their educationrmétkes clear that there must have been some amamgdor their
education. There were Bhikshunis whose spiritualvidedge was very high and they could influence adgoumber of
people..Many Bhikshunis took the duties of soctliEes also. They serve the sick, orphans, atd.cansidered it to be
their prime duty. Some of them had studied theggieibhy deeply and had become poetess and writeosne of them had
studied even politics and took active part in pegiof the day. Some of them had even gone todoreountries to preach
Buddhism. Sheelbhattarika, Prabhudevi and Viyankaewiamous in those days as poets and writers.sigber of the

Emperor Asoka Sanghamitra was very famous Bhikshuvtio had done remarkable services of Buddhism
QUALITIES AND RESPONSIBILITIES OF THE TEACHER

The teacher himself must spend at least ten yeaesraonk and necessarily must have the purity afater,
purity of thoughts and generosity. Both the teached student were responsible to the monastery. r8garding
education, clothes, food and residence of the studenk, the teacher was fully responsible. Thetien was also
responsible for any treatment of the student whenbe fell ill. The duties of the teachers wereamimg education to the
students, writing Book, propagation of religionsalission, and arrangement of debate for the datifin of serious
subjects. The teachers were responsible for pHysizantal, spiritual and moral development of thedsnts. Teachers
loved the students and helped them in every affdiey also took care of them during their diseam®s agony. The
teachers were responsible for their food, accomtmmuand other necessaries of livelihood. They leyms on the all
round development of the students. Specially theyevserious about the abeyance of the Sangha mésditation and
concentration to their learning. Both the teachet the student were responsible to the monastetiyeoBuddhist order.
But regarding education, clothes , food and residesf the student monk, the teacher was whollyaesiple. The teacher
was also responsible for any treatment of the stindbenever he fell ill. The teacher used to besttiihe affection to his
student and used to educate his through lecturegaasdtion answer method. Buddhist philosophy adneitpossible of
attaining peace here and now, though, it start wigessimistic note. Teacher, therefore, need ana biny cry of despair.

Bhikshus were the teacher. Buddhist vihar as or astmmies have their methods of Imitation and trajnfor the
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apprentices. The preceptor must give his disciglepossible intellectual and spiritual help anddguce. There was
mutual esteem between the teacher and the pupleTielations were like father and son. The teawlzey regarded as

spiritual father or intellectual father of the stnd

During Buddhist period the place of teacher in #otheme of education was very important. There vleee
categories of teachers — Acharyas and Upadhayardiog to Sutras Literature Acharya may admit aditg to his
unfettered discretion, a number of pupils, who wlohve to live with him at this house, for a minmmperiod of twelve
years. He would not accept any fees from the pupilder this instruction. The progress shown by lpwgis the only

factor that determined the continence of his apjeship.
CONCEPT OF STUDENT

The teachers were highly qualified. The aim of Buidtd Education is to make a free man, a wise, ligtsit,
moral, non-violent & secular man. Students becandicjous, humanist, logical and free from supeosig. Students
became free from greed, lust and ignorance. Butl@iiiscation was wide open and available to the lgeoiall walks of
life. The principal goal of the Buddhist Educatisnto change an unwise to wise, beast to priest. f€achers were the
guardian of the students. They were responsibleplfysical, mental, spiritual and moral developmehthe students.
Since Educational Institution (Monasteries) wasdegtial therefore the relationship between thehees and the students

were very cordial.

The student was expected to serve his teacherallittevotion. On rising in the morning the stude#it arrange
everything for the daily routine of the teacher. Wil cook his food and clean his clothes and uten&Vhatever he
acquired through begging alms, he would place leefeacher. The student had to prepare himselfceive education at
any time whenever the teacher required him. ThedBist system, enjoins upon the pupil the duty ofisg this preceptor
as a part of education. The pupils is to rise earlgnorning from the bed and give his teacher teithnser and water to
rinse his mouth with; then, preparing a seat fan,tserve him rice- milk in rinse his mouth witheth preparing as seat for
him, serve him rice milk in rinsed jug, and aftés Hrinking it, wash the vessel and sweep the plAferwards he is to
equip him for his begging round by giving him freshdergarments, girdle, his two upper garments, lasidilms- bowl
rinsed and filled with water and then is to dresg aquip himself similarly if he wants to accompdnmiy teacher but must
not walk too far from or near wants to accomparsytbacher but must not walk too far from or neant&&o accompany
his teacher but must not walk too far from or ni@an. He is not to interrupt his teacher in speakiexgn if he makes a
mistake. There were also rules for the expulsioa péipil by his teacher. In five cases a Saddhirikhaought to be turned
away; when he does not feel great affection forUpsjjhaya, nor great inclination towards him, mouch shame, nor
great reverence, nor great devotion. Sangha (Michd$e was residential; therefore a cordial redaship between the
teachers and the students grew up. Their relatiprsin be compared with the relationship of a fatmed a son. The

teachers were the guardians and sincere for thdinahrelationship, happiness, development andoresbilities.
ADMISSION PROCESS

Admission in monastery-monasteries was the cemraniparting education during the Buddhist periédr
admission the student had to present himself béfaréeacher and request him for giving educafidwe teacher was fully
responsible for education of his pupil. In turne thupil had also to be responsive to the instrostieceived from the
teacher. The student was not at all accountabésyoother Bhikshuk in the monastery. The novicest &ntered into the
Sangha (Bhikkhu Sangha), then had to follow the astia rules and Sangha rules. Even today these anéefollowed.

There are many rules regarding food, dress, bewh rateditation, dedication and other rules as ladrmlby the Sangha.
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They had to undergo with physical exercise for neaiance of their health. They had to clean the csmmoms, halls,
serve the teachers (Achariya) and assist themriougfield. This was the primary duties of thedstnts After admission
the students had to follow monastic rules alongnheir syllabus and they were classified accordinmerit. The period
of Education was 12 years. They had to follow tHei@e of the teachers and obey them. In this way thad to pass
twelve years in learning. Students put questionthéoteachers; teachers answered the question isogssed matters
related to their Education. Students had to perfdaily routine works beyond learning. The teachkrmoBuddhist

monastery were empowered to expel any student argetof misconduct or any type of serious disobemie However,

the student was expelled only when it was defipisdcertained that he lacked faith and respecth®rteacher and the
other things related to the sanctity of the mongstfter the death of the teacher or when theheachanged his religion
or left the monastery for elsewhere, the studelsis deserted the monastery. The education of theeroed students

ended then and there.
DISCIPLINE

The Core of Buddha's teaching-the Buddha teachimgtains three major points discipline, meditatiord a
wisdom. Wisdom is the goal and deep meditation @icentration in the crucial process toward achigwvisdom.
Discipline through observing the precepts, is trethod that helps one to achieve deep meditatiosgawn will then be
realized naturally. Buddha's entire teaching asveged in the sutras never really depart from thbsee points. After
getting education in the Buddhist schools, colleged universities one can not do any injustice,adie, commit theft,
can not kill, can not be addicted in wine and mhbkaself free from moral turpitude. In this way stutls become free
from greed, lust, enmity and ignorance. Buddhisgpempasses the entire collection of works by Budalhakyamuni and
is called the Tripitaka.This can be classified itiicee categories sutra, Vinaya (precepts or ridasfra (Commentaries)
which emphasize meditation, discipline and wisdaspectively. The monk and the students in Buddbestod were
following the_simple living and high thinkingrinciple.their lives were full of purity, nobelredutifulness and humanity
and are suppose to follow the Astang Marg- the v®aichma means ‘proper’, ‘whole’, ‘thorough’, ‘intedjr ‘complete’,
and ‘perfect’ - 1. Samma-Ditthi — Complete or Petf¥ision. 2. Samma-Sankappa — Perfected EmotioAspiration,
3. Samma-Vaca — Perfected or whole Speech. 4. Safmmemanta — Integral Action. 5. Samma-Ajiva — Prope
Livelihood. . 6. Samma-Vayama — Complete or FufoEf Energy or Vitality. 7. Samma-Sati — CompleteThorough
Awareness. 8. Samma-Samadhi — Full, Integral oistlolSamadhi.

SYLLABUS

Buddhist Education system developed on the bassswk basic principles. This education gave emplasthe
moral, mental and physical development and alstivtert the students towards the Sangha rules aiu# glnem to follow
it. The main stress was given to have a clear ioedripitaka which consists of Sutta Pitaka, BinBytaka and
Abhidhamma Pitaka. The entire Tripitaka consist8ofldhas teachings, message, philosophy and redebd Bhikkhus
and Bhikkhunies. The curriculum was chiefly spiitin nature. It was because the chief aim of etimcavas to attain
salvation. So the study of the religious books wast important. This type of curriculum was meantydor the monks.
Besides these spinning, weaving, printing of tlethas, tailoring, sketching, accountancy, medicisasgery and coinage
were the other subjects of Buddhist education. h&t initial stage medium of education was motheigben later it
included Pali and Prakrit and in the following dayanskrit also included as a medium of instructi®pecially the
Mahayana Teachers achieved distinction in pradidduddhism in Sanskrit. A special Sanskrit BuddHitgrature
developed. Mention may be made here that at theshah Nagarjun, Asanga, Basubandhu, Santideva, dema and

Candrakisti Buddhist philosophy and literature madenendous progress through Sanskrit. In latdpgerccording to the
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demand of the society and professional educatian,saulpture, architecture, medicine also includledhe syllabus.
Buddhist Education came out from the religious arand went out for the benefit of the mankind. Eheere two types
of education primary and higher education. In pryreducation reading, writing and arithmetic wexaght and in higher
education religion philosophy Ayurveda, militargitting was included. Everyone was free to choosestibject without
any restriction. Vocation education was not ignodeding the Buddhist system of education. The maofk§ihar were
taught spinning, weaving and sewing in order thayytmeet their clothing requirement. They were ltdsgchitecture as
well. Education in architecture enabled them tddbup new Vihars or repair the old ones. Similatlg householders
following Buddhism but living outside Vihar werevgin training in different type of and also earnitthigelihood. It is to
be mentioned that Buddhist Educational Syllabubitged Vedic subjects also. In this way differené&8oddhist & Vedic

Education wiped out and united. This was a histdeicelopment in the history of Education in India.
TEACHING METHOD

At first there was private and group teachingsetdt developed into class room. In due course Baragnas
developed into residential college and universitinghe history of Education those universitieaygld major role in the
propagation of Buddhism, Buddhist history, Art & ICwe. In those universities world famous scholike Atisa
Dipankar, Silabrada, Santarakshit were the teacMany valuable books were written. We still rememthe glory of the
universities like Nalanda, Vikramsila, Sompuri, I&%ail, Jagaddal, Pandit Vihar, Taxila. The suprematyhose
universities were unparallel. Students from Chidganmar, Thailand, Gandhara and all parts of andiedia came to
have their education in those universities. BuddBiducation is a combination between individual at@ssroom
education. The curriculum was spiritual in naturbe aim of education was to attain salvation. Sodtudy of religious
books was most important. Sutta, Vinaya and Dhar®itak were the main subjects prescribed for stilyddhist
education aimed at purity of character. Like Veeliitication it was training for moral character ratiwan psychological

development of the students. One has to attaistdge of Bodhisattva.
Mental and moral development was emphasized. Follpwere the methods:-
* Verbal Education

Through the art of writing had been well developgdto Budhist period yet, due to shortage and raolaility
of writing materials, verbal education was prevaksit was in Vedic age. The teacher used to Igissons to the novices

who learnt them by heart. The teacher used to pestepns on the learning the lesson by heart.
» Discussion

In order to win discussion or Shastrartha and isgpthee general public, it was necessary to imptioegower of
discussion. This was also needed to satisfy thiesi@nd opposing groups and establish ones owin Tulis, rules were

framed for discussion.

e Prominence of Logic

The importance of discussion encouraged the logtbe Buddhist period. The controversial mattetddamot be

decided without logical argument. Logic was alsefukin the development of the mental power andvidedge.
e Tours

The main of the Buddhist monks was to propagateldBism .Hence some Acharyas like Sariputta,

Mahayaggalva, Aniruddha, Rahula, etc gave the itapoe to tours for educating people.
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* Conference

Conferences were arranged on every full moon &hdaly of month in the Buddhist sangha. The monks of
different sangha assembled and put forward theibtiofreely. The attendance of every monk was cdésopy in such

conference.
* Meditation in Solitude

Some Buddhist monks were more interested in isdlapiritual meditation in lonely forests and cav@sly
those monks were considered fit for lonely meditativho had fully renounced the worldly attractiomdahad spent

enough time in the sangha and had gained theeaffigifor solitary medications.

The teacher used to give lessons to the novicedednot them by heart. The teacher used to puttigmsson the
learning the lesson by heart. Teacher gives leatnrgood behaviour and required topics and studeete listening with
attention. In early days teaching was a hearingesysThe teachers gave lectures; students heamtikept it in their
memory. In due course it developed into dialogug @mparison method. The teachers used to teacstubents on the
basis of telling stories, arranging dialogue. Sames$ debate and discussions were arranged to d@ae af the subject
matter as well as determination of truth, subsetiyiewriting system introduced. Afterwards studemtsre expected to
memories the same. The teacher educates the sutientigh lectures and question answer methodnddtece of every
monk was compulsory. The medium of Buddhist edocatvas the common language of the people. Some Histdd
monks are more interested in isolated spiritual itadn in lonely forests and caves. Only those ksowere considered
fit for lonely meditation who had fully renownedetiworldly attraction and had spent enough timehm $angha has

gained the efficiency for solitary meditation.

While Buddhist education was gaining its culminatio Sri Lanka on the one hand, Buddhist scholpgrehindia
was able to build up a golden era of Buddhist etiocan India on the other. History of Buddhist edtion records its
utmost development in India during the 4th to tBéhIcenturies AD. When the western world was unavedithe concept
of university, Indian Buddhist scholarship gaveerie six monastic universities during that periddey were known as
Nalandi, Wikramasifi, Odantapuri, Somapura, Jagaddand Wallabhi. Among these six universitiegldda received
much more popularity among both local and foreigrents. It was a light house of wisdom and leaynthe first of its
kind in the world. According to Hieun Tsang, a G¥ga brilliant scholar monk, who studied adhdi, when he entered
the university, there were 10,000 resident studehts came from all parts of India and differenteign countries such as
Tibet, China, Japan, Korea, Java, Sumatra and&kad. There were 1510 teachers and about 1500 rgorl@0 lectures
were delivered daily. Before it was set to fireMyslim invaders, it was a leading university fovaeel centuries in India.
All the six universities maintained high standairdeducation, administration and discipline. Therse of studies of these
universities included Buddhist studies pertainiogll three Buddhist traditions, comparative ra&igithe six systems of
Hindu Philosophy and various other secular subjgat as politics, economics, law, agriculturercdagy, science, logic,

medicine, fine-arts and literature.
CONCLUSIONS

In the ancient period Buddhist Monasteries andhin later period Buddhist Universities played majale in
developing Buddhist Education. In the instituti@eachers were highly qualified and sincere to tbaties. The main aim
of Buddhist Education is to make a free man, aalligent man, a wise, moral, talented, non-violant secular man.

Buddhist Education makes man judicious, humanigiichl and free from superstitions. After gettirdueation in the
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Buddhist schools, colleges and universities onenaado any injustice, tell a lie, commit theft, can kill, cannot be
addicted in wine and make himself free from mouapitude. In this way students become free fronedrdust, enmity
and ignorance. It is a matter of great pride thatdhist Education crossed Indian Sub-continent exghnded up to
China, Korea, Japan, Tibet, Mongolia, Srilanka, htyar, Thailand, Cambodian, Laos, Vietnam, MalaySiagapore,
with the rise and development of Buddhism in thaseintries. In those countries Buddhist Educatios hzade
tremendous progress with the inclusion of modeijexts in the syllabus. Today in order to make numopular more
useful and modern subjects have to be included aadinglish, Science, Medicine, Engineering, ConsmeComputer
and Information Technology. We are happy that thene of the countries which | mentioned have madmeéndous
development of Buddhist Education with the inclusmf modern subjects. They have made more fadilitie the lay

students. In Buddhist Education syllabus shall havge incorporated with modern subject.
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